Exploring the College, Career, and Civic Life (C3) Framework

Work together with your team to analyze the C3 Framework Indicators for Dimension 3
Evaluating Sources Using Evidence (pgs 53-57) for your grade band: Intermediate grades 3-5.

Reflect upon the indicators and your own background experience to brainstorm how each may
be applied in classroom practice. As you discuss the document, record intended impacts on
teaching and learning in the chart below. Highlight connections to TPGES Framework for
Teaching on the 1D-Demonstrating Knowledge of Resources page. Record group ideas on

large chart paper for gallery walk.

Impact on Teaching

Impact on Learning

Teachers will...

Students will...
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Fvaluating

Sources &

USING
DEN

Dimension E

DIMENSION 3 INCLUDES the skills students need to analyze information and
come to conclusions in an inquiry. These skills focus on gathering and evaluating
sources, and then developing claims and using evidence to support those claims.

Students should use various technologies and skills
to find information and to express their responses

to compelling and supporting questions through
well-reasoned explanations and evidence-based
arguments. Through the rigorous analysis of sources
and application of information from those sources,
students should make the evidence-based claims that
will form the basis for their conclusions.

Although Dimension 3 includes a sophisticated set
of skills, even the youngest children understand the

need to give reasons for their ideas. As they progress
through the grades, students learn more advanced
approaches related to these skills. In the subsec-
tion Developing Claims and Using Evidence below,
students generate claims and identify evidence to
support those claims.

The specific skills described in Dimension 3 support

the examination of content using concepts and tools
from the social studies disciplines.

The Inquiry Arc of the C3 Framework = 53



Gathering and Evaluating Sources

Whether students are constructing opinions, expla-
nation, or arguments, they will gather information
from a variety of sources and evaluate the relevance
of that information. In this section, students are
asked to work with the sources that they gather and/
or are provided for them. It is important for students
to use online and print sources, and they need to be
mindful that not all sources are relevant to their task.

"They also need to understand that there are general
Common Core literacy skills, such as identifying an
author’s purpose, main idea, and point of view, that
will help in evaluating the usefulness of a source.

Indicators of Dimension 3— Gathering and Evaluating
Sources—are detailed in the suggested K-12 Pathway
for College, Career, and Civic Readiness in Table 25.

TABLE 25: Suggested K-12 Pathway for College, Career, and Civic Readiness
Dimension 3, Gathering and Evaluating Sources

BY THE END OF GRADE 2 BY THE END OF'GRADE'5

BY THE END OF GRADE 8 BY THE/END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS...

D3.1.K-2. Gather relevant D3.1.3-5. Gather relevant
information from one or two information from multiple
sources while using the origin ~ sources while using the origin,
and structure to guide the structure, and context to
selection. guide the selection.

D3.2.K-2. Evaluate a source D3.2.3-5. Use distinctions

by distinguishing between among fact and opinion to

fact and opinion. determine the credibility of
multiple sources.

D3.1.6-8. Gather relevant D3.1.9-12. Gather relevant
information from multiple information from multiple
sources while using the origin,  sources representing a wide
authority, structure, context, range of views while using the
and corroborative value of origin, authority, structure,
the sources to guide the context, and corroborative
selection. value of the sources to guide

the selection.

D3.2.6-8. Evaluate the D3.2.9-12. Evaluate the
credibility of a source by credibility of a source by
determining its relevance and  examining how experts value
intended use. the source.
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Developing Claims and Using Evidence

This subsection focuses on argumentation. In con-
trast to opinions and explanations, argumentation
involves the ability to understand the source-to-evi-
dence relationship. That relationship emphasizes the
development of claims and counterclaims and the
purposeful selection of evidence in support of those
claims and counterclaims. Students will learn to
develop claims using evidence, but their initial claims
will often be tentative and probing. As students delve
deeper into the available sources, they construct more

TABLE 26:

sophisticated claims and counterclaims that draw
on evidence from multiple sources. Whether those
claims are implicitly or explicitly stated in student
products, they will reflect the evidence students have
selected from the sources they have consulted.

Indicators of Dimension 3—Developing Claims and
Using Evidence—are detailed in the suggested K-12
Pathway for College, Career, and Civic Readiness in

Table 26.

Suggested K-12 Pathway for College, Career, and Civic Readiness

Dimension 3, Developing Claims and Using Evidence

BY THE END!OF GRADE 5

BY THE END OF GRADE 2

BY THE END OF GRADE 8

BY THE END'OF'GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS...

D3.3.3-5. Identify evidence
that draws information from
multiple sources in respense
to compelling questions.

Begins in grades 3-5

D3.4.3-5. Use evidence to
develop claims in response to
compelling guestions.

Begins in grades 3-5

D3.3.6-8. Identify evidence
that draws information from
multiple sources to support
claims, noting evidentiary
limitations.

D3.4.6-8. Develop claims
and counterclaims while
pointing out the strengths
and limitations of both.

D3.3.9-12. ldentify evidence
that draws information di-
rectly and substantively from
multiple sources to detect
inconsistencies in evidence in
order to revise or sirengthen
claims.

D3.4.9-12. Refine claims and
counterclaims attending to
precision, significance, and
knowledge conveyed through
the claim while pointing out
the strengths and limitations
of both.
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Ok

The ELA/Literacy Common Core Standards focus
broadly on evaluating sources and using evidence

as skills that are fundamental to success in col-

lege and career. According to the Common Core
Standards,“students need the ability to gather, com-
prehend, evaluate, synthesize, and report on infor-
mation and ideas” (NGA and CCSSO, 2010a, p. 4).
Students are expected to “use relevant evidence when
supporting their own points in writing and speaking,
making their reasoning clear to the reader or listen-
er, and they constructively evaluate others’ use of
evidence” (NGA and CCSSO, 2010a, p. 7). The ELA/
Literacy Common Core Standards also make clear
that these skills connect to civic life, arguing that
students must “reflexively demonstrate the cogent
reasoning and use of evidence that is essential to both
private deliberation and responsible citizenship in a
democratic republic” (NGA and CCSSO, 2010a, p. 3).

Through research, students hone their ability to gath-
erand evaluate information and then use that infor-
mation as evidence in a wide range of endeavors. The
ELA/Literacy Common Core Standards emphasize
these skills as key to an integrated model of literacy.
The C3 Framework and the Indicators in Dimension 3
apply this model to social studies inquiry.

Table 27 details connections between Dimension

3 and the College and Career Readiness Anchor
Standards in the ELA/Literacy Common Core
Standards. These connections are further elaborated
with examples.

Table 27:

Core Standards

Gathering and Evaluating
ELA/LITERACY CCR Sources
ANCHOR STANDARDS

CONNECTIONS Developing Claims and

Using Evidence
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ENGLISH LANGUAGE ARTS/LITERACY COMMON CORE
CONNECTIONS: DIMENSION 3

Connections between the C3 Framework and
the College and Career Readiness Anchor
Standards. While the connections between the C3
Framework and the ELA/Literacy Common Core
Standards are comprehensive and consistent, seven-
teen CCR Anchor Standards within the ELA/Literacy
Common Core Standards have broader connections
within Dimension 3.

Anchor Reading Standards 1-10 are closely aligned
with Dimension 3. As students gather and evalu-

ate information, develop claims, and use evidence,
they will engage with a variety of sources requiring

a wide range of reading skills. During these experi-
ences, students will need to use the full complement
of skills highlighted in the Reading Standards by
reading closely for meaning, while determining main
ideas, details, structure, purpose, source type, and
claims emitting from the sources, and comparing
among multiple sources. The ten Anchor Reading
Standards offer a foundation for social studies in-
quiry. Together, the standards offer a comprehensive
picture of a skilled reader who is prepared to engage
sources during the process of inquiry. For example,
Reading Standard 1 requires students to “cite specific
textual evidence when writing or speaking” (NGA
and CCSSO, 2010a, p. 10).

This skill is an important part of evaluating the cred-
ibility of a source, something that the C3 Framework
calls on students to do in Dimension 3. Additionally,
in Reading Standard 8, students are expected to

Connections between Dimension 3 and the CCR Anchor Standards in the ELA/Literacy Common

Reading 1-10
Writing 1, 2, 7-10
Speaking and Listening 1

SHARED LANGUAGE Argument; Sources; Evidence; Claims, Counterclaims; Gather



evaluate arguments and claims in a text, given the
“relevance and sufficiency of the evidence” (NGA
and CCSSO, 2010a, p. 8). By developing these skills,
students become familiar with how others use evi-
dence and understand the importance of evidence in
arguments. The C3 Framework asks students to apply
these skills in the process of inquiry, so they are able
to construct disciplinary explanations and arguments.

Students evaluate sources and use evidence regularly
when conducting inquiry. Anchor Writing Standard
1 sets an expectation that students will use “val-

id reasoning and relevant and sufficient evidence”
when writing arguments (NGA and CCSSO, 2010a,
p. 18). Standard 2 for writing requires students to
“write informative/explanatory texts to examine and
convey complex ideas” (NGA and CCSSO, 2010a, p.
18). Writing Standards 7-9 offer a range of specific
activities that undergird student expectations for this
Dimension of the C3 Framework: Writing Standard
7 focuses on “short as well as more sustained research
projects based on focused questions” (NGA and
CCSSQ, 2010a, p. 18); Writing Standard 8 calls on
students to “gather relevant information” and “assess
the credibility and accuracy of each source” (NGA
and CCSSO, 20104, p. 18); and Writing Standard 9
asks students to draw evidence from (in this case) in-
formational texts “to support analysis, reflection, and
research” (NGA and CCSSO, 20104, p. 18). The C3
Framework extends all of these skills for the purpose
of disciplinary inquiry and civic engagement.

Inquiry in social studies is an inherently collaborative
activity, and thus, Anchor Speaking and Listening
Standard 1 is particularly relevant in Dimension 3,
Speaking and Listening Standard 1 calls on students
to “prepare for and participate effectively in a range of
conversations and collaborations with diverse part-
ners, building on others’ ideas and expressing their
own clearly and persuasively” (NGA and CCSSO,
20104, p. 22). The C3 Framework assumes a collab-
orative environment as students work through their
inquiries. As students gather and evaluate sources for
relevant information and determine credibility to-
ward building claims with evidence, they should have
multiple opportunities to practice civil, democratic
discourse with diverse partners.

Shared Language. The ELA/Literacy Common
Core Standards closely align with Indicators in
Dimension 3. In places, the connections between

the Common Core Standards and C3 Framework
Indicators are so close that we used the same lan-
guage. For example, the terms argument, sources,
evidence, claims, counterclaims, and gather are used
consistently in both the ELA/Literacy Common Core
Standards and the C3 Framework.

It is important to note that the ELA/Literacy
Common Core Standards emphasize the unique skill
of argumentation in preparing students for college
and career. The disciplines that make up the social
studies, including the behavioral and social sciences,
stress the importance of arguments, and in particular,
the necessity of constructing them in ways that make
use of sources and data as evidence. While in grades
K-5, the ELA/Literacy Common Core Standards em-
ploy the term opinion to refer to a developing form of
argument, the C3 Framework uses the term argument
consistently throughout the K-12 grade bands.

The Common Core Standards use the terms sources
and gather regularly with regard to locating, evaluat-
ing, making claims, and using evidence. In places, the
ELA/Literacy Common Core Standards distinguish
sources as print or digital, as visual, quantitative and/or
textual sources, and as primary or secondary sources.

In social studies these distinctions are made man-
ifest in spatial sources such as maps, quantitative
information reflecting economic data and trends,

and even physical sources such as historical artifacts.
Dimension 3 explicitly references the distinction
between primary and secondary sources, based on the
intended use by students.

Lastly, it is important to note that Anchor Writing
Standard 8 of the Common Core Standards calls at-
tention to the issue of plagiarism and proper citation
of sources—a key concern for the C3 Framework and
for social studies teachers.

The Inquiry Arc of the C3 Framework ¢ 57
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