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The C3 Framework

Is the Common Core Good
for Social Studies? Yes, but...

John Lee and Kathy Swan

The Common Core State Standards present a unique challenge for social studies
educators. They put social studies teachers in the position of possibly having to
adjust their practice to meet new demands for literacy instruction, and thus raise
many difficult questions. How can we fit new requirements for literacy instruction
into an already crowded social studies curriculum? What kinds of training and
development opportunities will be needed for teachers? Do existing or emerging
assessment systems support a new emphasis on Common Core literacies without
eclipsing social studies content and practices?

Compounding these challenges, the
Common Core has arrived at 2 precari-
ous time for social studies. Social stud-
ies has recently struggled under the dual
pressures of marginalization—the loss
of instructional time at the elementary
level—and the narrowing of instruction in
response to multiple-choice high-stakes
testing.! Many social studies educators
have justifiably been worried about the
Common Core State Standards, whose
focus on English Language Arts and
Math has seemed to some like yet another
knock against the field. But sometimes
a bit of adversity can summon resolve.
Instead of morphing social studies into an
arm of literacy instruction, the Common
Core State Standards have provided an
opportunity for social studies educators
to re-frame literacy instruction in such a
way as to allow social studies to regain a
more balanced and elevated role in K-12
curriculum.

The College, Career, and Civic Life
(C3) Framework for Social Studies State
Standards is changing the conversation
about literacy instruction in social
studies. Instead of just responding to
the Common Core, the C3 Framework
defines the proper role of literacy in
social studies—that is, literacy for a

social studies purpose. In this article, we

address the presumptive question—Is

the Common Core good for social stud-
ies? We make an argument that, in fact,
it is good, but is an incomplete vision

as it leaves out the vital purposes and

practices of a meaningful social studies

education, including disciplinary inquiry

and civic engagement.

The C3 Framework builds on the
foundational strengths of the Common
Core State Standards to establish an
ambitious context for teaching literacy
insocial studies. Two current approaches
to literacy instruction in social studies
provide an important context for this
endeavor.

1. Content area reading.

Content area reading focuses on the con-
text of the reading experience. Urquhart
and Frazee describe content area reading
as occurring at the intersection of what a
reader brings to the reading experience,
the climate in which the reading occurs,
and the specific characteristics of the
text.” The general idea is that teachers in
content areas are best equipped to help
students interact with text and develop
meaning in those content areas, given the
unique intellectual or academic nature
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of the text. Content area reading tends
to focus on making meaning in addition
to other literacy skills, such as decod-
ing, vocabulary development, and gen-
eral comprehension. Learning in social
studies is heavily dependent on text and
thus has been a key target of content area
reading,

2. Disciplinary Literacy.
Disciplinary literacy stands apart from
content area reading in significant ways.
Disciplinary literacies are about more
than just reading. Disciplinary literacies
include all the skills that are needed to
understand, create, and communicate
academic knowledge.® Disciplinary lit-
eracies are also reflective of how experts
thinkin different specialized disciplines;
for example, literacy in history has dis-
tinctive characteristics that differentiate
it from literacy in other social studies dis-
ciplines, such as geography and econom-
ics. Reading, writing, and other forms of
expression have unique qualities in each
of the core areas of social studies.

The Common Core State Standards
and Literacy in Social Studies

The Common Core State Standards
establish general literacy skills and some
of the disciplinary skills that students
need for college and career. The 32
anchor standards in the Common Core
provide a foundation for literacy in social
studies. The C3 Framework argues that
21 of these anchor standards are uniquely
supportive of social studies inquiry, and
three anchor standards are absolutely
vital to literacy in social studies. Table 1
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Table 1: Connections between the €3 Framework and the CCR*

Anchor Standards in the ELA/Literacy Common Core
Standards

Ali ELA/theracy Common Core Standgrds ; :
'

Readmg'i -10; Writmg1 7~9 Speakmgandlirstemng 1»6 Languagee

*College Career Readiness (CCR) Anchor Standards

Reading 1; Wr[tmg 7 Speaking and Llstenihg 1

Source: National Council for the Social Studies (NCSS), The College, Career, and Civic Life (C3) Framework
for Social Studies State Standards: Guidance for Enhancing the Rigor of K-12 Civics, Economics, Geography,

and History (Silver Spring, Md.: NCSS, 2013), 20, Accessible online at www.socialstudies,org/c3.

identifies the connections between the
ELA Common Core anchor standards
and the C3 Framework.

At the K-5 level, the Common Core
describes the skills that students need
in reading, writing, speaking and listen-
ing, and language. For grades 6-12, the
Common Core distinguishes these skills
for disciplinary contexts by listing 10
reading standards for social studies and
10 writing standards for science, social
studies, and the technical subjects.

The general focus of the literacy skills
in a given standard is consistent, but
becomes more sophisticated across the
grades. Ingrades 6-12, the literacy skills
also begin to reflect unique disciplinary
characteristics. For example, informa-
tional text reading standard 1 for kinder-
garten states that students will “ask and
answer questions about key details in a
text.” This focus on key details advances

Table 2:

CIVICS/GOVERNMENT

WAYS OF KNOWING

POLITICAL SCIENTISTS
SAY...

in sophisticarion so that by grades 11-12
social studies students are expected to

“cite specific textual evidence to sup-

port analysis of primary and secondary
sources, connecting insights gained from
specific details to an understanding of
the text as a whole.” Three important
ideas are evident in the 11-12 standards:
(1) the notion of evidence; (2) the dis-
tinction between primary and secondary
sources; and (3) the relationship between
details from text and the text as a whole.
It’s important to keep in mind that the
Common Core State Standards empha-
size history in the 20 reading and writ-
ing standards for grades 6-12, so the
disciplinary context for the Common
Core standards is limited. We can see
this narrow focus in Reading Standard 1,
mentioned above. The use of evidence is
ageneralsocial studies literacy skill that
is relevant for all the disciplines in the

Data Sources in Social Studies Disciplines

ECONOMICS
ECONOMISTS SAY...

field. However, the distinction among
primary and secondary sources is unique
to history and thus an incomplete repre-
sentation of social studies.

The C3 Framework Vision of
Literacy in Social Studies
The C3 Framework builds on the foun-
dation provided by the Common Core
State Standards in three important ways.
First, the C3 Framework elevates the
purpose of literacy to be in the service of
academic inquiry and civic action. While
the Common Core Standards mention
research in Writing Standard 7, the C3
Framework places inquiry at the center
of social studies, animating all aspects of
teaching and learning in the field.
Second, the C3 Framework expands
the disciplinary context of social studies
by placing on equal footing civics, eco-
nomics, geography, and history and by
recognizing that social studies includes
the behavioral sciences. In Appendix A
of the C3 Framework, the disciplinary
writers map the distinct ways of knowing
within their respective disciplines and
further delineate the types of evidence
thatare particular to the discipline. Table
2 summarizes the data sources that each of
the disciplines of civics, economics, geog-
raphy, and history would use to address
questions like: How bad was the recent
Great Recession?

GEOGRARHY

GEOGRAPHERSISAY. ..

| Government policies,
policy pranouncements,
political poll results, sta-
| tistics, leadership efforts,
political behavior; observa- |
| tions of local conditions,
| interviews; news reports

DIMENSION 2

! ”Sta{ﬁstics and ic;ts of them
- inas real time as pos-
sible (labor, capital, credit,

Spatial and envirenrﬁén» '
' tal data; statistics, map
| representations, GIS data

' Accounts from the recent
recession and from hard
economic times in the

monetary flow, supply, to measure observable past, Both firsthand and
demand) : changes to the planet; synthetic, as many as can
- indicators of territorial be found {oral history, dia-
. impact * ries, journals, newspapers,

photos, economic data,
"™ artifacts, etc)

Source: National Council for the Sacial Studies (NCSS), The College, Career, and Civic Life (C3) Framework for Social Studies State Standards: Guidance for
Enhancing the Rigor of K-12 Civics, Economics, Geography, and History (Silver Spring, Md.: NCSS, 2013), 67. Accessible online at www.socialstudies.org/c3,
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Third, the C3 Framework details litera-
cies that are essential for success in col-
lege, career, and civic life. The literacies
described in the C3 Framework fall into
two broad categories—those skills needed
for inquiry such as questioning, evaluating
evidence, and communicating conclusions;
and those grounded in academic concepts
and approaches to organizing and making
sense out of disciplinary content.

The C3 inquiry literacies contained
within the Framework are carefully and
explicitly articulated in Dimensions 1, 3,
and 4 in the Framework, and include the
following,

C3 Inquiry Literacies

Questioning

Selecting sources

Gathering information from sources

Evaluating sources

Making claims

Using evidence

Constructing arguments and

explanations

8. Adapting arguments and
explanations

9. Presenting arguments and
explanations

10. Critiquing arguments and
explanations

11. Analyzing social problems

12. Assessing options for action

13. Taking informed action

Mo W

The disciplinary literacies contained
within Dimension 2 are more deeply
embedded within the indicators. The fol-
lowing list provides some clarifying exam-
ples of literacies that are featured in one
or more of the indicators in Dimension 2.

C3 Disciplinary Literacies

Using deliberative processes
Participating in school settings
Following rules

Making economic decisions
Using economic data
Identifying prices in a market
Reasoning spatially
Constructing maps

Using geographic data

W oo N o o

10. Classifying historical sources

11. Determining the purpose of an
historical source

12. Analyzing cause and effect in
history

What Do C3 Literacies Look Like in
Practice

In Table 3 (p. 330), we outline four of
the C3 inquiry literacies listed above
and embed each within a social studies
discipline. We also identify instructional
resources and opportunities for teachers
to incorporate these literacies in authen-
tic ways. This list is not intended to be
exhaustive, but rather, a starting place for
thinking about the ways in which a social
studies experience can serve as an ideal
staging ground for developing essential
literacies.

Is the Common Core good for social
studies? Yes, but...

Social studies demands a unique set
of literacy skills, but did the Common

Core get it right? Even with its limited
focus on history education, we think it
did. The Common Core State Standards
include a robust set of skills that should
be the foundation for social studies lit-
eracy. There are several elements of the
Common Core State Standards that are
particularly useful. The Common Core
State Standards are fewer, higher, and
clearer, and thus push social studies to
be similarly well defined in describing
the skills and practices that are essential
to the field. The Common Core State
Standards have also shifted the dis-
cussion about literacy in social studies
from an amorphous focus on context to
a manageable number of clearly stated
literacies that can serve as a founda-
tion for an upgrading of social studies
state standards. The Common Core
State Standards specifically encourage
depth of knowledge and higher order
thinking, which is sorely needed in
social studies, in contrast to the current
tendency to favor breadth over depth,

lims.
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or factual minutia over understanding.
The Common Core State Standards
recognize and validate the importance
of preparation for civic life. As noted in
the introduction to the Common Core
State Standards, students who meet the
standards are able to “reflexively dem-
onstrate the cogent reasoning and use of
evidence that is essential to both private
deliberation and responsible citizenship
in a democratic republic. The Common
Core State Standards also promote inter-
disciplinary approaches and the applica-
tion of knowledge and concepts in real
world settings. This has opened the door

for documents like the C3 Framework

to define disciplinary literacy in social
studies. @
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Table 3: C3 Literacies as Social Studies Experiences
S _ e S i _ _ _ -
ERACY. YILITER

The Model United Nations (MUN) (www.nmun.org) is a program that invites students to role-play as dip-
lomats representing a country or non-governmental organization in a simulated United Nations confer-
ence. Before the conference, students research an issue from the perspective of an assigned country and
develop a solution to a world problem. Within the conference, students then take on the role of diplo-
mat, debating and deliberating within committees, such as the Security Council or General Assembly.

As students research, develop and present resolutions, they are practicing many of the C3 literacies
but they are specifically using deliberative processes while assessing options for action, as the MUN
expects students to work collaboratively within and across country teams. As important, the MUN draws
on all of the social studies disciplines asking students to think about thorny social problems {e.g., sustain-
able development, clean water) that can cut across or situated within a particular discipline.

| Civies:

| Using

- deliberative
i processes

The Council for Economic Education has created the National Budget Simulation (www.econedlink.org/
5306) in which students serve as an economic advisor to the president, In the simulation, students must
weigh an increase of military spending and decreases in social programs in order to limit the deficit.
Using an online simulation students add or subtract from a line-item expenditure (e.g., national defense,
. energy, social security) while making decisions about the impact of an increase or decrease in taxes (e.q.,
' corporate, individual, estate).

As students weigh these economic decisions, they ultimately construct an argument explaining and
justifying their balanced (or unbalanced) budget and predict the consequences of the decisions they
have made. In doing so, teachers are able to nestle the very important skill of constructing an argument
within an authentic economics inquiry.

Economics:
| Making

| economic
- decisions

270 to Win (www.270towin.com) is a non-partisan site that contains electoral maps of the results for
every presidential election in U.S. history. Also of interest is the opportunity to use the map to chart
a strategy for winning the 2016 presidential race. Students can answer the questions: “What strategy
would you recommend to candidates Mitt Romney (R) and Barack Obama (D) to win the presidency in
2012? How do the maps shape the strategy?”

Using geographic data provided on these interactive maps, teachers can initiate a geographic inquiry
| with students by asking important questions of this geo-political data.

Geography:
* Using
1 geographic data

A R TR AR M

Beyond the Bubble

(http://beyondthebubble.stanford.edu) is a website launched by the Stanford History Education Group.
Using the Library of Congress primary source collections, the creators provide history assessments that
e . focus students on evaluating individual sources. For example, in one of the exercises featuring the iconic
Dorothea Lange photograph from the Great Depression, students are asked to source, contextualize and
corroborate the document. In sourcing the document, the students are asked several questions, includ-

. ing “Who created this document? When? For what purposes?”

' Asstudents determine the purpose of the historical source, they are practicing an important core C3

literacy of evaluating sources—but doing so within the context of a historical investigation,

| historical source

Sociar EpucaTtion
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Social Studies/History

Key Ideas and Details Craft and Structure Integration of Knowledge and
Ideas
1 Evaluate authors’ differing points of view on the same historical event or issue by assessing the

10

11
12
13

14

15

16
17

authors’ claims, evidence, and reasoning.

Determine the main ideas or information of a primary or secondary source; summarize the
source, basing the summary on information in the text rather than on prior knowledge or
opinions.

Identify how a history/social studies text presents information (e.g., sequentially, comparatively,
causally).

Analyze the relationship between a primary and secondary source on the same topic.
Determine the main ideas or information of a primary or secondary source; summarize how key
events or ideas develop over the course of the text.

Determine the meaning of words and phrases in a text, including vocabulary specific to domains
related to history/social studies.

Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with
other sources of information.

Analyze in detail a series of events described in a text and the causes that link the events;
distinguish whether earlier events caused later ones or simply preceded them.

Integrate graphical information (e.g., pictures, videos, maps, time lines) with other information
in a print or digital text.

Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language,
inclusion or avoidance of particular facts).

Distinguish among fact, opinion, and reasoned judgment in a historical account,

Compare and contrast treatments of the same topic in several primary and secondary sources.
Integrate quantitative or technical information presented in maps, time lines, and videos with
other information in a print or digital text.

Identify key steps in a text’s description of a process related to history/social studies (e.g., how a
bill becomes law, how interest rates are raised or lowered)

Interpret the meaning of words and phrases in a text, including how an author uses and refines
the meaning of a key term over the course of a text (e.g., how Madison defines faction in
Federalist No. 10 and No. 51).

Cite specific textual evidence to support analysis of primary and secondary sources.

Explain how an author chooses to structure information or an explanation in a text to emphasize
key points or advance a point of view,



18

19

20

21

22

23

24

25

26
27

Synthesize ideas and data presented graphically and determine their relationship to the rest of a
print or digital text, noting discrepancies between the graphics and other information in the
text.

Cite specific textual evidence to support analysis of primary and secondary sources, attending to
such features as the date and origin of the information.

Determine the main ideas or information of a primary or secondary source; provide a summary
that makes clear the relationships between the key details and ideas.

Integrate information from diverse sources, both primary and secondary, into a coherent
understanding of an idea or event, noting discrepancies among sources.

Determine the meaning of words and phrases in a text, including the vocabulary describing
political, economic, or social aspects of history.

Analyze in detail how a complex primary source is structured, including how key sentences,
paragraphs, and larger portions of the text contribute to the whole.

Analyze how ideas and beliefs emerge, develop, and influence events, based on evidence in the
text. |

Cite specific textual evidence to support analysis of primary and secondary sources, connecting
insights gained from specific details to an understanding of the text as a whole.

Assess the extent to which the evidence n a text supports the author's claims.

Compare the point of view of two or more authors by comparing how they treat the same or

similar historical topics, including which details they include and emphasize in their respective
accounts.
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K-5 Informational Text

Key Ideas and Details Craft and Structure Integration of Knowledge
and Ideas
1 Know and use various text features (e.g., headings, tables of contents, glossaries,

10

11

12

13

14

15

16

17

18

electronic menus, icons) to locate key facts or information in a text.

Analyze multiple accounts of the same event or topic, noting important
similarities and differences in the point of view they represent.

Compare and contrast a firsthand and secondhand account of the same event or
topic; describe the differences in focus and the information provided.

Describe the logical connection between particular sentences and paragraphs in a
text (e.g., comparison, cause/effect, first/second/third in a sequence).

Determine the meaning of general academic and domain-specific words and
phrases in a text relevant to a grade 5 topic or subject area.

Explain events, procedures, ideas, or concepts in a historical, scientific, or
technical text, including what happened and why, based on specific information in
the text.

With prompting and support, ask and answer questions about key details in a text.
Integrate information from several texts on the same topic in order to write or
speak about the subject knowledgeably.

Determine the meaning of general academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or subject area.

Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text.

Draw on information from multiple print or digital sources, demonstrating the
ability to locate an answer to a question quickly or to solve a problem efficiently.
With prompting and support, identify the main topic and retell key details of a
text.

With prompting and support, describe the connection between two individuals,
events, ideas, or pieces of information in a text.

With prompting and support, ask and answer questions about unknown words in a
text.

Interpret information presented visually, orally, or quantitatively (e.g., in charts,
graphs, diagrams, time lines, animations, or interactive elements on Web pages)
and explain how the information contributes to an understanding of the text in
which it appears.

Integrate information from two texts on the same topic in order to write or speak
about the subject knowledgeably.

Determine two or more main ideas of a text and explain how they are supported
by key details; summarize the text.

Explain how an author uses reasons and evidence to support particular points in a
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19
20
21
22
23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40
41

text, identifying which reasons and evidence support which point(s).

Identify the front cover, back cover, and title page of a book.

Ask and answer questions about key details in a text.

Explain how an author uses reasons and evidence to support particular points in a
text.

Compare and contrast the most important points presented by two texts on the
same topic.

Name the author and illustrator of a text and define the role of each in presenting
the ideas or information in a text.

With prompting and support, describe the relationship between illustrations and
the text in which they appear (e.g., what person, place, thing, or idea in the text an
illustration depicts).

With prompting and support, identify the reasons an author gives to support
points in a text.

Explain the relationships or interactions between two or more individuals, events,
ideas, or concepts in a historical, scientific, or technical text based on specific
information in the text.

Compare and contrast the overall structure (e.g., chronology, comparison,
cause/effect, problem/solution) of events, ideas, concepts, or information in two
or more texts

With prompting and support, identify basic similarities in and differences between
two texts on the same topic (e.g., in illustrations, descriptions, or procedures).
Describe the overall structure (e.g., chronology, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or information in a text or part of a
text. :
Identify the main topic and retell key details of a text.

Ask and answer questions to help determine or clarify the meaning of words and
phrases in a text.

Describe the connection between a series of historical events, scientific ideas or
concepts, or steps in technical procedures in a text.

Determine the meaning of words and phrases in a text relevant to a grade 2 topic
or subject area.

Explain how specific images (e.g., a diagram showing how a machine works)
contribute to and clarify a text.

Ask and answer such questions as who, what, where, when, why, and how to
demonstrate understanding of key details in a text

Identify basic similarities in and differences between two texts on the same topic
(e.g., in illustrations, descriptions, or procedures).

Describe the connection between two individuals, events, ideas, or pieces of
information in a text.

Distinguish between information provided by pictures or other illustrations and
information provided by the words in a text.

Use the illustrations and details in a text to describe its key ideas.

Identify the reasons an author gives to support points in a text.

Identify the main topic of a multi-paragraph text as well as the focus of specific
paragraphs within the text.
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43

44

45

46
47

48

49

50

51

52

53

Know and use various text features (e.g., captions, bold print, subheadings,
glossaries, indexes, electronic menus, icons) to locate key facts or information in
a text efficiently.

Identify the main purpose of a text, including what the author wants to answer,
explain, or describe.

Use information gained from illustrations (e.g., maps, photographs) and the words
in a text to demonstrate understanding of the text (e.g., where, when, why, and
how key events occur).

Determine the main idea of a text; recount the key details and explain how they
support the main idea.

Describe how reasons support specific points the author makes in a text.

Ask and answer questions to demonstrate understanding of a text, referring
explicitly to the text as the basis for the answers

Determine the main idea of a text and explain how it is supported by key details;
summarize the text.

Refer to details and examples in a text when explaining what the text says
explicitly and when drawing inferences from the text.

Describe the relationship between a series of historical events, scientific ideas or
concepts, or steps in technical procedures in a text, using language that pertains to
time, sequence, and cause/effect.

Determine the meaning of general academic and domain-specific words and
phrases in a text relevant to a grade 3 topic or subject area.

Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate
information relevant to a given topic efficiently.

Distinguish their own point of view from that of the author of a text.
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Social Studies/History (Answer Key)

Key ldeas and Details

1,3, 13, 14,16, 20,22, 23
27

Craft and Structure

5,9,10,11, 12,19, 21, 24,
26,

Integration of Knowledge
and Ideas

2,4,6,7,8,15,17,18, 25

K-5 Informational Text

Key Ideas and Details

7,12,13,:20,30, 37, 35 41,
32,47, 45,50, 49,48, 6, 10,
17,26

Craft and Structure

14,19,23,31,1, 38,42, 43,
52,83:29.9,5, 3,272

Integration of Knowledge
and Ideas

24,25, 28, 39,40, 36, 34, 46,
22,44,4,15,11,21,18, 8, 16
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A written model of Lincoln’s VISION....
The Gettysburg Address
Use Lincoln’s Gettysburg Address as a model to reflect on and consider your vision of what social studies
teaching should look like.
Directions: Use the graphic organizer to write your own reflections about: The Past, The Present, The Renewal

& The Future related to your thoughts about social studies teaching. 7

i e e The PAST
OUR TEACHING... where have we been?
R R T SRR
OUR TEACHING...where are we now?
The RENEWAL

OUR TEACHING...what‘mdr;%ihishéd \;Qork, are we dedicated to reviving?

~ The FUTURE

OUR TEACHING...how do we really want it to look?
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Lincoln's Mission
Harvey Alvy and Pam Robbins

The Gettysburg Address provides important lessons for school leaders about holding fast to our values in tough times.

"Where there is no vision, the people perish."
—Proverbs 29:18

On March 4, 1861, Abraham Lincoln became president of the United States. Thirty-nine days later, the U.S. Civil War began. Arguably,
no U.S. president has had a rockier start or has guided the nation through a more difficult and turbulent time.

Throughout his presidency, Lincoln's core values and beliefs shaped his actions. The path to success was certainly not easy: The war
lasted for four terrible years. But ultimately, LincoIn's skill in defining and communicating his vision led to a victory that redefined the
United States, which was reborn with a commitment to emancipation and a stronger union.

There's a lesson here for school leaders in tough times. Jim Collins (2005) reminds us that exceptional leaders are "ambitious first and
foremost for the cause, the movement, the mission, the work—not themselves—and they have the will to do whatever it takes
(whatever it takes) to make good on that ambition” (p. 11). Like Lincoln, great school leaders are driven by an unwavering pursuit of
their mission,

Lincoln's Getlysburg Address, delivered on November 19, 1863, eloquently articulated his vision for the nation. Analyzing Lincoln's
words gives us the opportunity to consider how we, as educators, can define our core values to make better decisions and create more
respectful and successful schools.

Defining Core Beliefs

For Lincoln, the mission was clear: equality ("the proposition that all men are created equal") and preserving the Union ("Now we are
engaged in a great civil war, testing whether that nation, or any nation so conceived and so dedicated, can long endure"). His vision,
which determined his actions, was equally clear: Emancipation would create a transformed nation, rededicated to democratic values
("that this nation, under God, shall have a new birth of freedom").

For both national and school leaders, clarity about core beliefs can ground us and help us handle times of crisis. As Bill George (2007)
noted in his thoughtful study of leadership, True North,

Itis under pressure—when your success, your career, or your life hangs in the balance—that you must decide what your values are.
When you are forced to make trade-offs between your values under difficult circumstances, you learn what is most important in your life
and what you are prepared to sacrifice for. Those who develop a clear sense of their values before they get into a crisis are better
prepared to keep their bearings and navigate through difficult decisions and dilemmas when the pressure mounts. (p. 87)

Schools today are certainly "under pressure”; yet a strong sense of mission helps many of them rise to the challenge. We found an
example of this kind of leadership in Henry County Public Schoals, Virginia, where we talked with district administrators Patrice
Newnam and DeWitt House. Once a booming furniture manufacturing center, the county saw factories close as jobs shifted overseas
beginning in the late 1990s. As an economic crisis hit the community, schools reported dramatic increases in students living in poverty.
District leaders were committed to the vision that professional development, focused on differentiated instruction and professional
learning communities (PLCs), could substantially increase the quality of student learning and boost the performance of schools serving
low-income students. Embracing this vision, teacher leaders attended training, modeled differentiated instruction in their own
classrooms, and engaged their colleagues in implementing those successful practices in their classrooms. Principals and leadership
teams, committed to developing PLC infrastructures in their schools, did so with remarkable results. In almost every school, test scores
improved. A belief in the district's mission and the commitment to that mission made a difference.

Often, leaders' reflections on the crucibles of their own lives are what spark their relentless commitment to action. In his study of great
leaders, Howard Gardner (1985) concludes that "narratives that help individuals think about and feel who they are, where they come
from, and where they are headed constitute the single most powerful weapon in the leader's literary arsenal” (p. 43).

Shawn Clark, a middle school principal in Saluda, South Carolina, shared with us how her personal story inspires her sense of mission.
Shawn knows every one of the 1,100 students in the school by name. She also knows about their interests, challenges, and successes.
When she does walk-throughs, she knows what students are working on, participates in class discussions, and asks students to
describe how today's lesson relates to the previous one and how they are doing in the class. When asked, "How can you know so much
about every student?” she replies, "l must. You see, | was a high school dropout, not once, but twice. | vowed it would never happen to

a student in my school." 1



Defining a personal vision requires that leaders set aside time to reflect on what really matters and explore how they can translate their
values and feelings into a crystal-clear bottom line. The following questions can help with this process:
What are the core values that underlie my resolve to do whatever it takes to advance the organization's purpose and to ensure that
every individual within the organization thrives?
What do we want to perpetuate in our schools, not merely for today but for the future?
What do we want each of our children or children's children to experience here?
Do our goals represent ideas of substance? How will our core values be used to prevent fads and quick fixes from becoming school
and district initiatives?
Will our goals make a difference for students?

Connecting the Vision with Reality

Lincoln's words at Gettysburg remind us that the noble work of leaders is about generating and sustaining hope every day: "It is for us
the living, rather, to be dedicated here to the unfinished work which they who fought here have thus far so nobly advanced.”
Administrators and teachers engage in "unfinished work" every day. We don't know for sure that our students will become successful
adults. We don't know what the finished work will look like. But our beliefs and hope drive us to continually work on our vision. As
Robert Evans (1995) reminds us, small wins aligned with core values sustain the long-term vision.

For example, a school leader who is committed to creating a culture of respect might welcome students as they enter school in the
morning, thank a seasoned teacher for mentoring a new colleague, open a faculty meeting with kudos for a smooth first week of school,
provide refreshments for teacher leaders involved in a peer-coaching workshop, make sure parent translators are available at meetings
and applaud teachers who empower students through portfolios and student-led conferences. Together, these day-to-day acts support
the vision of a respectful school.

The leader also knows the importance of helping school staff members make the connection between lofty, long-term goals and the
daily work they do. He or she will make sure that teachers recognize how seemingly minor actions, such as challenging a hurtful
comment made in class or in a hallway, can send a powerful message. Random acts of kindness bring the vision to life and sustain
energy for the work remaining to be done.

The Importance of Character
Although words are crucial to accomplishing organizational goals, words are not enough. Without worthy actions, words are hollow.

During the Civil War, many people in the North did not agree with some of Lincoln's policies or his deliberate nature, but nevertheless
trusted him. Frederick Douglass commented on how millions of black Americans felt about the president: "They viewed him not in the
light of separate individual acts, but in the light of his mission" (Burlingame, 2008).

Personal example is the most powerful tool that a leader holds to achieve success (Zenger & Folkman, 2002). Essential attributes of
Lincoln's character—humility, perseverance, and a vision that extended beyond his immediate place and time—helped him inspire
others to do what was right.

Humility
Turning again to the Gettysburg Address, we find a sentence of awe-inspiring humility: "The world will litlle note, nor long remember

what we say here, but it can never forget what they did here." Lincoln did not use the personal pronoun "I' once during the speech. It
was about the larger goal, not about Abraham Lincoln.

Zenger and Folkman note in the Exfracrdinary Leader (2002) that "humility will make you approachable” (p. 234). This insight is crucial
for school leaders. If principals or teacher leaders are perceived as unapproachable, they may never receive the feedback that is
essential for both personal and organizational growth.

Perseverance

Lincoln stated, "It is rather for us to be here dedicated to the great task remaining before us—that from these honored dead we take
increased devotion to that cause for which they gave the last full measure of devotion." Similarly, great school leaders must rededicate
themselves to helping today's students overcome barriers and have "a new birth of freedom."

To persevere through tragedy is not easy. But we cannot let shortcomings keep us from our work. We need to learn from our
challenges.

For example, it is easy for school leaders to become discouraged by unacceptably high dropout rates and seemingly intractable
achieverment gaps. Reduced school funding and the effects of poverty on achievement are challenges that may appear overwhelming.
But in reality, these challenges also offer opportunities for school leaders to persevere, demonstrate resilience, and put into practice
courageous solutions, so that the child whose parents dropped out of school can graduate and achieve the dreams that all parents

50

have for their children.



A Larger Vision

Lincoln never traveled beyond the shores of the United States. Yet something in his character enabled him to see that the American
democratic experiment—and the stain of slavery—had worldwide implications that extended into the future. In his annual message to
Congress in December 1862, he affirmed,

Fellow-citizens, we cannot escape history. We of this Congress and this administration will be remembered in spite of ourselves. No
personal significance, or insignificance, can spare one or another of us. The fiery trial through which we pass will light us down, in honor
or dishonor, to the latest generation. We say we are for the Union. The world will not forget that we say this. (Basler, 1953, p. 537)

Lincoln's closing phrase of the Gettysburg Address is memorable precisely because he saw an obligation beyond the shores of the
United States, "that government of the people, by the people, for the people, shall not perish from the earth." This universal message
should inspire today's school leaders. A nation is great not because a few flagship schools or charter schools are thriving. A nation is
great when all its schools are successful. Further, all nations should share their best ideas about schooling instead of looking to other
nations as "competitors."

A Template for Success

Defining and articulating our core values, the ideas that dictate our actions, is a demanding and difficult task. Yet without a firm grasp
on the values that determine our actions, how can we create a better future for our students? The Gettysburg Address provides a
concise template—a model to help school leaders clarify their beliefs and lead more thoughtfully. Take the time to craft your own
Gettysburg Address—it will make a difference.

Learn More about Abraham Lincoln's Gettysburg Address

Listen to a podcast tour of the Gettysburg battiefield and detailed narrative of the battle, featuring historian James McPherson, author of
Hallowed Ground: A Walk af Getfysburg (Crown Publishers, 2003),

View a short film of the Gettysburg Address performed by actor Jeff Daniels and illustrated with pictures representing the Civil War,
Gettysburg, and America.

Browse the Library of Congress exhibit on the Gettysburg Address to view primary documents (including copies of the two original
manuscripts in the Library's collection and the only existing photograph of Lincoln at the ceremony), and to view a fascinating videa
interview with exhibit curator John R. Sellers.
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Lincoln Principles:
Preach a VISION and Continually Reaffirm it

#1.) Provide a clear, concise statement of the direction of your organization, and justify
the actions you take.

#2.) Everywhere you go, at every conceivable opportunity, reaffirm, reassert, and
remind everyone of the basic principles upon which your organization was founded.

#3.) Effective visions can't be forced on the masses. Rather, you must set them in
motion by means of persuasion.

#4.) Harness your vision through implementation of your own personal roving
leadership style.

#5.) When you preach your vision, don’t shoot too high. Aim lower and the common
people will understand you. They are the ones you want to reach — at least they are
the ones you ought to reach.

#6.) When effecting renewal, call on the past, relate it to the present, and use them
both to provide a link to the future.

#7.) You must realize that the process of renewal releases the critical human talent
and energy necessary to insure success.

How do Lincoln’s Leadership Principles apply to teacher leaders in your
school/district?

From Lincoln on Leadership by Donald Phillips
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"~ SOURCING

Before reading the document
ask yourself: 2 * When and where was the

document created?

CONTEXTUALIZATION|

o Who wrote this?

* What is the author’s perspective? o What was different then?

* Why was it written? What was the same?

* When was it written? e How might the circumstances
in which the document was
created affect its content?

* Where was it written?
° [s it reliable? Why? Why not?

\
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CLOSE READING

* What claims does the author make? » What do other documents say?

* What evidence does the author use? e Do the documents]agree?
If not, why?
* What language (words, phrases,
images, symbols) does the author

use to persuade the document’s ° What are other possible

audience? documentS?
* How does the document’s language ° What documents are most
indicate the author’s perspective? reliable?
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District Leadership Team
Members

ISLN Instructioal
Leaders

Science
Teacher Leaders

Social Studies
Teacher Leaders

Math
Teacher Leaders

ELA
Teacher Leaders

How are you using your District Network participants in your school/district?
--Are you using them to help others implement KCAS (CCSS & NGSS)?
--Are you using them to help others and be models of using assessment literacy?

--Are you using them to help others and be models of effective teaching (through CHETL) for
TPGES in the Framework for Teaching?

--Are you using them to help others see how LDC literacy modules and MDC math FAL lessons
are models of effective teaching for TPGES in the Framework for Teaching?



