Exploring the College, Career, and Civic Life (C3) Framework

Work together with your team to analyze the C3 Framework Indicators for Dimension 1
Developing Questions and Planning Inquiries (pgs 23-27) for your grade band: Primary grades

K-2. Reflect upon the indicators and your own background experience to brainstorm how each
may be applied in classroom practice. As you discuss the document, record intended impacts
on teaching and learning in the chart below. Highlight connections to TPGES Framework for
Teaching on the 3B-Questioning and Techniques page. Record group ideas on large chart

paper for gallery walk.

Impact on Teaching

Impact on Learning

Teachers will...

Students will...
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Developing

Questions

Dimension n

S WANININ(E

N U

QUESTIONS AND THE DESIRE TO ANSWER THEM give life to inquiry
and thus to the C3 Framework. Questions arise from students’ innate curiosity about
the world and from their efforts to make sense of how that world works.

Central to a rich social studies experience is the
capability for developing questions that can frame
and advance an inquiry. Those questions come in
two forms: compelling and supporting questions.
Compelling questions focus on enduring issues and
concerns. They deal with curiosities about how things
work; interpretations and applications of disciplinary
concepts; and unresolved issues that require students
to construct arguments in response. In contrast, sup-
porting questions focus on descriptions, definitions,
and processes on which there is general agreement
within the social studies disciplines, and require stu-
dents to construct explanations that advance claims
of understanding in response.

Consider an example relevant to early elementary
students. A compelling question that students might
generate is, “Why do we need rules?” This question
reflects the two primary qualities of a compelling
question: (1) It reflects a social concern that students
find engaging; and (2) It reflects an enduring issue in
the field of civics. A teacher and her students might
take such a question in a number of directions, but
for curricular purposes, it makes sense to define some
parameters that give shape to the inquiry. Supporting
questions help define those curriculum parameters.
Examples of supporting questions include, “What

are some rules that families follow?” “What are some
school rules?” or “What classroom rules have you
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followed in the past?” Supporting questions, then,
help guide the development of an inquiry into a
compelling question.

The development of compelling and supporting ques-
tions is a sophisticated intellectual activity. Students,
particularly before middle school, will need consid-
erable guidance and support from adults to construct
questions that are suitable for inquiry. Beginning in
grade 6, students should be able to take increasing

responsibility for their learning so that by grade 12
they are able to construct questions and plan inquiries
more independently.

Questions are just the starting point for an inquiry.
To develop an inquiry, students will also determine
the data sources needed to help answer compelling
and supporting questions. The five indicators in
Dimension 1 describe the questioning and planning
skills needed to initiate inquiry.

CENTRAL to a rich social studies experience
is the capability for developing questions that
CAN FRAME AND ADVANCE AN INQUIRY.
Those questions come in two forms: compelling
and supporting questions.

Constructing Compelling Questions

The construction of compelling questions should
include the following Indicators, which are detailed

TABLE 5:

in the suggested K-12 Pathway for College, Career,
and Civic Readiness in Table 5.

Suggested K-12 Pathway for College, Career, and Civic Readiness

Dimension 1, Constructing Compelling Questions

BY. THE END OFIGRADE 5*

BY THE END OF GRADE 2*

BY THE END OF GRADE 8 | BY THE END'OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS CONSTRUCT COMPELLING QUESTIONS, AND ...

£1.1.3-5. Explain why compel-
ling questions are important
to others (e.g., peers, adults).

D1.1.K-2. Explain why the
compelling question is im-
portant to the student.

D1.2.3-5. Identify disciplinary
concepts and ideas associat-
ed with a compelling guestion
that are open to different
interpretaticns.

D1.2.K-2. Identify disciplinary
ideas associated with a com-
pelling guestion.

D1.1.9-12. Explain how a ques-
tion reflects an enduring issue
in the field.

D1.1.6-8. Explain how a ques-
tion represents key ideas in
the field.

D1.29-12. Explain points of
agreement and disagreement
experts have about inter-
pretations and applications
of disciplinary concepts and
ideas associated with a com-
pelling question,

D1.2.6-8. Explain points of
agreement experts have
about interpretations and ap-
plications of disciplinary con-
cepts and ideas associated
with a compelling question.

* Students, particularly before middle school, will need considerable guidance and support from adults to construct questions that are suitable for

inquiry.
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Constructing Supporting Questions

The construction of supporting questions includes suggested K-12 Pathway for College, Career, and Civic
the following Indicators, which are detailed in the Readiness in Table 6.

TABLE 6:  Suggested K-12 Pathway for College, Career, and Civic Readiness
Dimension 1, Constructing Supporting Questions

BY/THE END OF GRADE 2* {BYTHEEND OF GRABES: | BY THE END OF GRADE 8 | BY.THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS CONSTRUCT COMPELLING QUESTIONS, AND ...

D1.3.K-2. Identify facts and D1.3.3-5. Identify the disci- D1.3.6-8. Explain points of D1.39-12. Explain points of
concepts associated with a plinary concepts and ideas agreement experts have agreement and disagreement
supporting question. associated with a supporting about interpretations and ap-  experts have about inter-
question that are open to plications of disciplinary con- pretations and applications
interpretation. cepts and ideas associated of disciplinary concepts and
with a supporting question. ideas associated with a sup-

porting question.

D1.4.K-2. Make connec- D1.4.3-5. Explain how D14.6-8. Explain howthe rela-  D1.49-12. Explain how

tions between supporting supporting questions help tionship between supporting supporting guestions con-

questions and compelling answer compelling questions ~ questions and compel- tribute to an inguiry and how,

questions. in an inquiry. ling questions is mutually through engaging source
reinforcing. work, new compelling and

supporting questions emerge.

* Students, particularly before middle school, will need considerable guidance and support from adults to construct questions that are suitable for
inquiry.

Determining Helpful Sources

The third set of Indicators for Dimension 1 is detailed and supporting questions, taking into consideration
in the suggested K-12 Pathway for College, Career, the multiple points of view represented in an argu-
and Civic Readiness in Table 7: Determine the kinds ment, the structure of an explanation, the types of

of sources that will be helpful in answering compelling  sources available, and the potential uses of the sources.

TABLE 7:  Suggested K-12 Pathway for College, Career, and Civic Readiness
Dimension 1, Determining Helpful Sources

BY THEIEND OF GRADE2 BY THE END OF GRADE'S BY THE END OF GRADE 8 BY THE END/OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS ...

D1.5.K-2. Determine the kinds D1.5.3-5. Determine the kinds D1.5.6-8. Determinethe kinds ~ D1.59-12. Determine the kinds

of sources that will be helpful of sources that will be helpful ~ of sources that will be helpful ~ of sources that will be helpful

in answering compelling and in answering compelling in answering compelling and in answering compelling and

supporting questions. and supporting questions, supporting guestions, taking supporting questions, taking
taking into consideration the into consideration multiple into consideration multiple
different opinions people points of views represented in ~ points of view represented
have about how to answerthe  the sources. in the sources, the types of
questions. sources available, and the

potential uses of the sources.
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Questioning plays an important role in social stud-
ies as well as in the ELA/Literacy Common Core
Standards. Expectations for using questions to interro-
gate texts are consistently communicated in the ELA/
Literacy Common Core Standards. One of the key
design features of the ELA/Literacy Common Core
Standards is to emphasize research skills through-
out the standards. Specifically, the Common Core
Standards argue, “to be ready for college, workforce
training, and life in a technological society, students
need the ability to gather, comprehend, evaluate, syn-
thesize, and report on information and ideas, to con-
duct original research in order to answer questions”
(NGA and CCSSO, 2010a, p. 4). The C3 Framework
elaborates on the emphasis of the ELA/Literacy
Common Core Standards on answering questions

by establishing specific Indicators for students con-
structing compelling questions to initiate inquiry and
supporting questions to sustain that inquiry.

Table 8 details connections between Dimension 1 and
the College and Career Readiness Anchor Standards
in the ELA/Literacy Common Core Standards. These
connections are further elaborated with examples.

Connections between the C3 Framework and
the College and Career Readiness Anchor
Standards. While the connections between the C3
Framework and the ELA/Literacy Common Core
Standards are comprehensive and consistent, three
CCR Anchor Standards (and their corresponding
grade-specific standards) within the ELA/Literacy

TABLE 8:

Common Core Standards

ELA/LITERACY CCR ANCHOR
STANDARDS CONNECTIONS

26 » C3 Framework

ENGLISH LANGUAGE ARTS/LITERACY COMMON CORE
CONNECTIONS: DIMENSION 1

Common Core Standards have deeper connections
within Dimension 1.

Common Core Anchor Reading Standard 1 clearly in-
dicates the importance of evidence in framing and an-
swering questions about the texts students are reading
and researching. This crucial standard asks students
to look for “explicit” information lodged within the
body of the text as well as to draw “logical inferences”
based on what they read (NGA and CCSSO, 20104, p.
10). Reading Standard 1 also expects students to “cite
specific textual evidence when writing or speaking

to support conclusions drawn from the text” (NGA
and CCSSO, 2010a, p. 10). The C3 Framework stresses
this focus on evidence by prioritizing a wide range

of inquiry-based activities that result in information
gathering on the part of students in response to plan-
ning and developing lines of inquiry.

Common Core Anchor Writing Standard 7 is particu-
larly relevant for posing questions as an initial activity
in research and inquiry in social studies. Writing
Standard 7 calls on students to base their research on
“focused questions, demonstrating understanding of
the subject under investigation” (NGA and CCSSO,
2010a, p. 18). The C3 Framework elaborates on the pro-
cess of developing questions by making distinctions
about the types of questions useful for initiating and
sustaining an inquiry, and by having students explain
how the construction of compelling and supporting
questions is connected to the disciplinary process of
inquiry.

Connections between Dimension 1 and the CCR Anchor Standards in the ELA/Literacy

Anchor Reading Standard 1
Anchor Writing Standard 7
Anchor Speaking and Listening Standard 1

SHARED LANGUAGE Questioning; Argument; Explanation; Point of View



Common Core Anchor Speaking and Listening
Standard 1 also has broad application for Dimension 1.
Speaking and Listening Standard 1 calls on students to
“prepare for and participate effectively in a range of
conversations and collaborations with diverse part-
ners, building on others’ ideas and expressing their
own clearly and persuasively” (NGA and CCSSO,
2010a, p. 22). Dimension 1 asks students to engage in
the sophisticated intellectual activity of constructing
compelling and supporting questions. Students,
particularly before middle school, will need consider-
able guidance and support from adults and peers to
construct suitable questions for inquiry. Such guidance
and support will play out through conversations and
collaboration. Learning in social studies is an inher-
ently collaborative activity, and Speaking and
Listening Standard 1 is thus especially relevant in
Dimension 1.

A student’s ability to ask and answer questions when
reading, writing, and speaking and listening is an
important part of literacy and represents a founda-
tion for learning in social studies. Throughout the

C3 Framework, students are expected to practice and
improve the questioning skills specified in the ELA/
Literacy Common Core Standards. In Dimension 1 of
the C3 Framework, students turn to questions as a way
to initiate and sustain inquiry, and connect these ques-
tioning literacies to those suggested by ELA/Literacy
Common Core Writing Standard 7. In alignment with
the Common Core Standards, the C3 Framework
views the skill of asking questions and the desire to
answer them as being so fundamental to the inquiry
process that inquiry cannot begin until students have
developed questioning skills.

The questioning skills emphasized in the C3
Framework reflect the academic intentions of the

disciplines that make up social studies and the special
purposes of social studies as preparation for civic life.
Social studies teachers have an important role to play
in supporting students as they develop the literacy
questioning skills found in the ELA/Literacy Common
Core Standards, and can do this most effectively
through helping their students learn the habits and
skills needed to conduct inquiry in social studies and
to live productively as democratic citizens.

Shared Language. The ELA/Literacy Common
Core Standards closely align with the Indicators in
Dimension 1. In places, the connections between the
Common Core Standards and the C3 Framework
Indicators are so close that the same language is used.
The concept of questioning is part of this shared
language, but in addition, the terms argument, ex-
planation, and point of view are consistently used in
both the ELA/Literacy Common Core Standards and
Dimension 1.

The ELA/Literacy Common Core Standards em-
phasize questioning as a mechanism for supporting
reading and as a tool to prompt research. The C3
Framework emphasizes the use of questioning as a
prompt for disciplinary inquiry. A unique distinction
is made in the C3 Framework between compelling and
supporting questions. This distinction is closely tied

to the types of thinking and student-generated prod-
ucts that result from inquiry. In distinguishing these
products, the C3 Framework utilizes the distinction
between argumentation and explanation as described
in ELA/Literacy Common Core Writing Anchor
Standards 1 and 2. Thus, by design, compelling ques-
tions lead to arguments, and supporting questions lead
to explanations.

The Inquiry Arc of the C3 Framework ¢ 27
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